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Abstract 
This study provides insight into the presence of special populations in trade books. 
Special populations are defined as a population that has been assigned a label for the sake 
of educational interventions; in this case, special populations refer to thirteen categories 
of disability as well as English Language Learners. Past winners of the Rebecca Caudill 
Young Readers' Book Award were analyzed for the presence of special populations, how 
special populations were portrayed, and any significant patterns over time regarding the 
presence of special populations. Results indicated a lack of characters belonging to 
special populations, characters in a special population most often being portrayed in a 
negative manner, and minimal findings in regards to the portrayal over time. The books 
analyzed contained well over 300 characters in all; however, only a limited number could 
be labeled as a member of a special population. Oftentimes, characters that were 
classified in special population were the villain or viewed as lesser members of society. 
Limitations and implications are also addressed. 
Keywords: special populations, young adult literature, English Language Learners 
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Introduction 
It is often said that those who cannot do, teach; but that could not be further from 
the truth. Teachers work in environments where they are challenged daily to instruct 
diverse populations while maintaining high expectations set by educational standards. In 
any given classroom, there are students labeled as gifted, above average, average, below 
average, special needs, English Language Learners (ELLs ) , and everyone else in 
between. Teachers face the task of planning and implementing a curriculum that 
addresses the needs of all students, regardless of how different their needs are. 
Furthennore, teachers find themselves turning to supplementary materials, such as trade 
books, to enhance the learning environment, but the struggle to maintain high 
expectations and address the needs of all learners is challenging and the supplementary 
materials being utilized are not always as beneficial as they first appear. 
It is not enough that teachers are required to address the individual academic 
needs of students; they also must address students' social and emotional needs. There are 
multiple research-based strategies to aid teachers in the implementation of social and 
emotional content but if the content does not address the direct social and emotional 
needs of the target students, then it does little good (Borders & Paisley, 1992 ; Iaquinta & 
Hipsky, 2006; Moss, 2005). Materials need to be readily available for teacher and 
student consumption that address a range of areas. 
Teachers should not have to spend valuable prep time finding appropriate content 
addressing academics and social-emotional learning, but with the literature currently 
available, it is difficult to find applicable materials to which they relate. In addition, it is 
challenging for teachers to find books where individuals in special populations are 
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represented and little research has been done in the area of special populations and trade 
books. Research needs to be done help shape the tools and materials necessary to address 
all populations within their classrooms. 
Literature Review 
The United States has long been a country rich with diversity including 
individuals with disabilities as well as English Language Learners (ELLs). 
Approximately 20% of the US population has a reported disability (Gostin, 20 15, p. 
223 1 ), and there are 4. 7 million citizens learning English as a second language (Carrier, 
2005, p. 4). With increasing diversity as well as recent legislation, teachers face the 
challenge of presenting a relevant and relatable curriculum to all students. 
State and National Initiatives 
Over the past 20 years, there has been significant national and state legislation 
passed addressing the needs of students in special populations. The Individuals with 
Disabilities Education Act of 1990 (IDEA 1990) as well as subsequent reauthorizations, 
i.e. the Individuals with Disabilities Education Improvement Act of 2004 (IDEIA 2004), 
are just a few examples of the more recent pieces of legislation passed. 
IDEA 1990/IDEIA 2004 state that 
To the maximum extent appropriate, children with disabilities, including 
children in public or private institutions or other care facilities, are educated 
with children who are not disabled, and special classes, separate schooling, 
or other removal of children with disabilities from the regular educational 
environment occurs only when the nature or severity of the disability of a child is 
SPECIAL POPULATIONS 
such that education in regular classes with the use of supplementary aids and 
services cannot be achieved satisfactorily. (p. 31) 
This means that regardless of whether a student has a disability, he or she should have 
access to the general education curriculum in his or her least restrictive environment. 
Students should only be removed from the general education population when the 
severity of their disability is to the extent that they cannot be successful in the general 
education classroom even with accommodations or modifications. 
In 20 10, President Obama signed Every Student Succeeds Act (ESSA) into law. 
8 
ESSA (20 10) addressed a variety of educational needs including students who are 
identified with limited English proficiency (LEP). It states that children whose families 
have migrated to the United States are required to have access to the same state academic 
standards and achievement standards as those who are natural born American citizens 
(ESSA, 20 10). Similar to IDEIA 2004, ESSA (20 10) calls for students who are LEP to 
have access to the general education curriculum regardless of any unique needs that they 
may face. 
Illinois is one of the many states that has adopted the Common Core State 
Standards; it is also one of the few that has developed standards for social and emotional 
learning. Besides addressing academic content, schools in the state of Illinois are 
required to address the social and emotional needs of students within their classrooms. In 
Public Act 93-0495 (Children's Mental Health Act of 2003), Illinois ruled that schools 
must have a plan in place that addresses and incorporates social and emotional standards 
as a part of the state standards. These standards include: developing self-awareness, self­
management, using social-awareness and interpersonal skills, and demonstrating decision 
·-----·"""""''""<""'!'""<�"'""'"''-,; _______________________________ _ 
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making and responsible behaviors across multiple contexts, meaning that content that is 
taught in the classroom should not only address students' academic needs, but it should 
also address their emotional needs. 
These three national and state initiatives-IDEIA ( 2004), ESSA (20 15), and 
Public Act 93-0495 (Children's Mental Health Act of 2003}-have put teachers in a 
predicament. Federal and state legislation mandates have pushed teachers to address all 
students in the general education classroom as much as possible; however, they are now 
faced with a problem. Teachers must present a relevant curriculum using appropriate 
methods to the general population, students with disabilities, and students with language 
needs while still ad ressing the academic and social standards set by the state of Illinois. 
Bibliotherapy 
9 
Bibliotherapy is a research-based strategy where literature is used as a tool to help 
individuals deal with and solve personal problems (Iaquinta & Hipsky, 2006; Borders & 
Paisley, 1992; Hancock & Pilonieta, 2009; Schreur, 2006; & Schechtman, 2006). 
Through literature, children have the ability to express their true feelings about a given 
situation; they can discuss their problems through the use of fictional characters rather 
than discussing their personal issues directly (Borders & Paisley, 1992). If students can 
disassociate their problems with themselves, then they are more likely to talk about and 
cope with their feelings ( Schreur, 2006). 
The use of bibliotherapy has been proven to help children be more understanding 
of individual differences, be more empathetic, and think in more critical ways (Hancock 
& Pilonieta, 2009; Shechtman, 2006). All students encounter emotional or behavioral 
needs at some point in their lives, so bibliotherapy has been a valuable way to help them 
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maintain a sense of self. The more a student can relate directly to a text, the more he or 
she realizes that he or she is not alone and the more he or she can deal with whatever 
problems they are going through (Schreur, 2006). Bibliotherapy is a technique often 
implemented in the classroom through the use of trade books. 
Trade books in the Classroom 
There are several reasons that trade books are frequently used in the classroom: 
they contain relevant content, they are easy to differentiate, they can motivate students, 
and they can be used to increase comprehension and fluency skills (Williams, 20 14). 
Trade books have also been known to have visual appeal, are arranged logically, and they 
are typically more current than content area textbooks (Moss, 199 1 ). Trade books lend 
themselves to addressing social and emotional themes, which can help to alleviate social 
emotional problems students face; research shows that middle school students in the US 
have reported more problems with social and emotional challenges more often that 
students in 1 1  other countries (Pehrson, Allen, Folger, McMillen, & Lowe, 2007). 
Teachers have dozens of lessons to plan weekly, and through the use of trade 
books, they have access to hundreds of choices for nearly every lesson imaginable. Trade 
books have been deemed as more accessible than textbooks as they are more exciting, 
leveled, and relevant to students (Moss, 2005). Overall, trade books have the ability to 
address a wide variety of students in a personal way, particularly with literature that 
reflects who they are (Ghiso, Carnpano, & Hall, 20 12). 
There are significant shortcomings associated with trade books. Trade books 
often segregate and stereotype groups of people. For example, trade books are often 
ridden with gender stereotypes, and males are usually present twice as much as females 
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(Chick & Corle, 20 12). Gender is not the only way that trade books tend to stereotype; in 
trade books that contain bisexual characters, which is rare, they are portrayed as awkward 
and weird (Kneen, 20 14 ) . Similarly, characters of color are often absent from children's 
literature, and when they are present, they are often shown in a negative manner 
(Pescosolido, Grauerholz, & Milkie, 1997). Though there are both positive and negative 
aspects of trade books, they are around to stay. It is essential that teachers and parents 
know what students are reading. 
Rebecca Caudill Young Reader's Book Award 
Rebecca Caudill was born in 1899; as an award winning author and an active 
community member, she dedicated her life to encouraging young children to read, thus, 
the Rebecca Caudill Young Readers' B ook Award was born ("Rebecca Caudill", n.d.). 
This award is given annually to a book voted on by students in grades four through eight 
in the state of Illinois, though it does have national significance. Every year, students, 
teachers, school library media specialists, and public librarians across the state of Illinois 
have the opportunity to nominate outstanding books written for adolescents. Once the 
books are nominated, the top twenty selections are put onto a master list, which is 
dispersed to participating schools. The books must have literary merit, be of interest to 
children in grades four through eight, have a United States copyright date within five 
years of being nominated, be in print at the time of nomination, cannot have appeared 
previously on the master list, and if the book is one of a series, only the first book of the 
series is eligible ("Rebecca Caudill", n.d.). 
Once solidified, participating schools have access to the mastery list and allow 
their students to be a part of the voting process for the award. Libraries must provide a 
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minimum of 12 of the 20 books for students to read and develop their own individual 
voting procedure. Only students who have read at least three of the books are eligible to 
vote. The libraries must then implement motivational activities and provide students with 
the chance to vote; votes are counted and a winner is announced. The books selected as 
the winners were books that participating students saw as the best of the best; they were 
the books that teachers were looking to for new curricula content ("Rebecca Caudill'', 
n.d.). 
Purpose 
General education classrooms do not solely contain general education students; 
they are bursting with students in special populations. Research is lacking on how 
special populations react with trade books as well as the presence of special populations 
in trade books. Due to this lack of research, this study aims to address the following 
questions: what is the presence of special populations in trade books; how are special 
populations portrayed in trade books; are there any conspicuous changes in the 
representation of special populations over the past two decades? 
Methods 
The trade books utilized in this study were all winners of the Rebecca Caudill 
Young Readers' Book Award over the past twenty years (Appendix A). Books were read 
and coded (Appendix B) to determine whether a special population was present using the 
following scale: special population explicitly mentioned, special population symbolically 
represented, characteristics of a special population present, special population presented 
in a problematic manner, and special population omitted (Appendices C & D). In order to 
SPECIAL POPULATIONS 
analyze the trade books in great depth, a mixed methodology of both qualitative and 
quantitative analysis was utilized (Krippendorff 20 13 ) . 
------ ---
13 
To ensure precise results, each of the twenty books was read and findings were 
documented in a spreadsheet. The criteria used to determine whether the characteristics 
of a special population was present is the same criteria that education teams use to 
determine the need for an Individualized Education Plan (IEP) or English as a Second 
Language (ESL) instruction in the state of Illinois ; special populations broke down into 
fourteen categories-thirteen categories used for IEPs (Special Education Services, n.d.) 
and a fourteenth category for ESL (Appendix E). 
After determining the presence of a special population, each character that does 
qualify was analyzed individually to detennine how the special population was 
represented (Appendix F). How the characters interact with their peers, whether the 
authors utilized people first language, and whether the emphasis was put on the character 
or the individual difference were all key factors that were noted. Other significant factors 
including but not limited to gender, race, age, and socio-economic status were also noted 
to determine whether special populations present were generally assigned to specific 
groups. Lastly, the trade books were organized by the year they won the award as well as 
the year they were published to document any patterns regarding the presence of special 
populations over time (Appendices G & H). 
This study is not without limitations. Both the data sample and the data pool were 
extremely limited. Also, only one individual read and coded the books. The books used 
for this study won an award exclusively presented and voted for in the state of Illinois by 
students in grades four through eight. To make results more valid, this study needs to be 
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replicated on a much larger scale using a wider variety of books as well as inter­
reader/rater reliability methods. 
Results 
14 
Current legislation has pushed for students who are labeled as members of a 
special population to be included as much as possible into the general education 
classroom; they are to be instructed in their least restrictive environment. Legislation also 
requires teachers to address both the academic and social needs of all students present in 
their classroom. Being able to identify with the curriculum and have material appropriate 
educational material available is essential for student success; however, the analyzed 
trade books lacked substance for students labeled as a member of a special population. In 
other words, a student of a special population does not see him or herself in award 
winning literature that they read. 
Special Populations Present 
Twenty award-winning trade books were analyzed to determine the presence of 
special populations. Of the twenty books, 20% contained one or more special 
populations: Hoot (Hiaasen, 2002), Ella En ch an ted (Levine, 1997 ), The Giver (Lowry, 
1993), Eragon (Paolini, 2003), Th e L ightnin g Thief (Riordan, 2005), Harry Potter and 
the Sorcerer's Stone (Rowling, 1998 ), and So. B. It (Weeks, 2004) (Appendix C). Within 
those seven books, there were a total of eleven characters present that could be identified 
as a part of a special population. Five of the characters had a diagnosis explicitly stated in 
the book; two characters possessed the characteristics of a special population, two 
characters possessed symbolic representations of a special population, and two characters 
possessed a problematic representation of a special population. 
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Less than one fourth of the books analyzed contained a special population. This 
means that there is a significantly limited presence of special populations in trade books 
and that students who turn to literature as an emotional escape are going to be 
disappointed. Children who have been given a label will not see themselves in books; 
they will not be able to use trade books to cope with their differences and in the limited 
cases where a special population was present, the portrayal was questionable. 
Portrayal of Special Populations 
The purpose of the special populations in all of the books fell into three distinct 
categories: to set the character apart as different, to disguise a character's true colors, or 
to be a key feature needed to drive the plot of the story (Appendix E). In some cases, the 
presence of a special population was to set the labeled character as different. In these 
cases, this character was the only one identified as part of a special population and the 
labels made them stand out as different. Some characters had labels that were not true 
labels; rather they had a label in order to hide the fact that they were evil. Lastly, some of 
the trade books used the label in order to drive the plot of the story; the label is what 
created conflict or drama within the story. There was never a main character labeled; in 
every instance, the characters that were identified were either secondary or non-essential 
characters. 
In Ella En ch an ted (Levine, 1997 ), Eragon (Paoilini, 2003), and Harry Pot ter and 
the Sorcerer:<; Stone (Rowling, 1998), differences were used in order to set characters 
apart from the norm. They were often seen as strange by their peers or as lesser people. 
Eragon (Paoilini, 2003) is the only exception to this observation. In Eragon (Paoilini, 
2003), Arya was of a different race that spoke a different language. She was held on a 
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high pedestal since she held an important title within her society, so her difference meant 
little. This finding suggests that having a label defines a person as different or as a lesser 
person unless social status outshines the label and negates the negative stereotype. When 
students read about characters in this light, they see themselves as the characters are 
portrayed-as different or weird. 
In multiple instances, the characters that had labels were portrayed in a negative 
manner. For example, in Harry Pot te r  and the Sorce rer's Stone (Rowling, 1998), Quirrel 
was portrayed as having a speech impairment, when in reality, he was faking a disability 
in order to hide the fact that he was a villain. A similar situation happened in Ella 
En chanted (Levine, 1997); Olive was portrayed as having a learning disability and as an 
unintelligent character throughout the story; she too was a villain. In these cases, 
children will read these books and see themselves as villains should they have a similar 
label. Rather than feeling accepted or at ease with their difference, they may feel 
alienated or bad about themselves based on how the characters in books are depicted. 
Lastly, special populations were present in multiple books in order to drive the 
plot. In So B It (Weeks, 2004), the main character's entire struggle is centered around the 
fact that both her mother and caretaker have disabilities. In The Giver (Lowry, 1993), 
individuals who are seen as different or who may have a disability are released from their 
perfect society in order to eradicate differences; if Gabe had not been different, then the 
driving force behind the main conflict would be absent. In these selections, children who 
are in a special population may find it troubling that the special population is acting as the 
compelling tension of the novel; the author's main purpose of including the special 
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population was to drive the plot of the book and integrate it into making a good story. In 
every case, the portrayal of special populations is troubling. 
Besides looking at characters individually based on their label, gender, race, age 
and socioeconomic status were also analyzed to identify any patterns regarding 
individuals in special populations. There were no significant findings regarding gender; 
there were a mix of females and males within a given special population. Regarding age, 
the majority of characters identified were adults, though there were also children and pre­
teens identified as well. The vast majority of the characters identified were white; only 
three of eleven belonged to another race. Similarly, nearly every character belonged to 
the middle-class or lower-class in regards to socioeconomic status; only a single character 
came from a financially stable family and his disability was significant to the point that 
money meant little. Analysis indicates that special populations are generally white and 
come from financially strained environments. 
Special Populations Over Time 
The award winners that made up this data sample were the winners of the 
Rebecca Caudill Young Readers' Book Award from 1996 to 20 15 (Appendix G). All of 
the books that contained a character in a special population won the award prior to 20 10. 
There was a three-year span of time (2005-2007) where each of the winners contained a 
character in a special population. This is the same time that IDEIA pushed for inclusion 
of special populations in the general education setting. 
The span of time that the books were published ranged from 1993-20 12 
(Appendix H). Again, none of the books after 2010 contained a character within a special 
population. Characters who were labeled appeared every few years, but then disappeared 
.�---·-·-·-···-·-�-·----------------------------------�-----� 
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for another few years. Comparatively to the years that the books won, there was a special 
population in the books published in both 2004 and 2005, the same time that IDEIA was 
enacted in schools. There were no other significant findings regarding time. 
Discussion 
The purpose of this study was to analyze the portrayal of special populations in 
award winning trade books as well as note any significant patterns over time. There are 
several significant conclusions that can be derived. The findings are not limited to 
teachers; librarians, authors, and researchers of education may find the conclusions of this 
study enlightening. Results indicate a pattern when compared to similar studies. 
Implications 
Teachers are required to choose literature that addresses the needs of all of the 
students in their classroom. Award winning books are generally choices that teachers can 
tum to since they have been deemed to have literary merit. Though the books in this 
study may have literary merit, they are not inclusive. Teachers need to take the time to 
censor the books that they are sharing with their classes and ensure that children are 
obtaining access to books they can relate to. Should teachers continue to stock books that 
are popular simply because it is an easy way to have a diverse library, they are missing 
out on an opportunity to help students find themselves in literature; they may even be 
teaching students that they do not matter in the world of literature because they have a 
label. 
It is true that librarians cannot requisition unlimited supplies of books for their 
library; however, they have an obligation to ensure that there are books available for 
every child who walks through the door. The Rebe cca Caudi ll Young Readers ' Book 
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Award is designed to be voted for in libraries throughout the state of Illinois; librarians 
and teachers are key participants in making the master list of books for students to vote 
on. Having such an influential role both with children selecting literature to read and 
book selections that end up the master list for the award, librarians need to advocate for 
the presence of special populations. It is their responsibility to ensure that children can 
see themselves in the literature that they are reading; librarians need to take it upon 
themselves make sure appropriate books are available for all. 
Overall, authors appear to be more than comfortable depicting characteristics of 
special populations, both behaviorally and through their interactions, but they do not 
outright state that a member of a special population is present. Authors fail to attach 
labels to characters even though they already depict them as such. This could be viewed 
as a positive since the characters are not having to be judged based on a label; however, 
this could also be viewed negatively. The authors are not awarding their characters with 
the privilege of supporting a label. So long as society continues to use labels in a negative 
manner, we will never progress towards total acceptance and students who are labeled 
will never have the privilege of seeing characters that they identify with in print. There is 
also the possibility of a third, and as of yet, undetected presentation of special 
populations. 
Research Consistencies 
The lack of minority representation in this study is consistent with results of 
similar studies. Gender depiction in trade books shows that men are portrayed more 
often than women and that both genders are often portrayed in stereotypical roles (Chick 
and Corle, 20 12). African Americans are dominated by the presence of white individuals 
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in trade books (Pescosolido, Grauerholz, & Milkie, 1997). Minority populations are not 
as represented in trade books as they should be. 
As a society, we constantly stress the importance of reading. Trade books are 
accessible and easily differentiated, so we tend to use them a lot. But even though trade 
books are good supplementary material for the classroom and they are good for 
encouraging students to read, there has be to choices available that addresses all students 
present. Trade books are consistently limited in regards to how minorities are portrayed. 
It is not enough to have one or two inclusive books; since students are as diverse as they 
are, then book selections should be too. 
Recurrent, Emergent Themes 
Though there is a lack of special populations within this data sample, most of the 
books did contain a theme centered on being different. The authors make a point to set 
characters apart from their peers; however, they do not go as far as identifying them as 
disabled. It is a small detail; however, it could be the difference between a child in a 
special population being able to identify with a book or not. 
Besides the reoccurring idea of differences being present, the idea of gifted 
students was also in nearly every book. There is a disconnect between individuals in 
special populations and individuals identified as being gifted. Those classified as gifted 
are portrayed as successful and as leaders in society, whereas individuals who are 
categorized in a special population are seen as dependent on others and as lesser people. 
Individuals who belong to a special population are villainized and they never get to play 
the part of the hero. 
When selecting books for the classroom or recommending books to students, it is 
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essential to keep in mind their individual situations and needs. Books are a way for 
students to see themselves without having to face their reality directly. If teachers 
recommend books where the only characters that the student relates to is the villain, then 
they are going to see themselves in a negative light. Books need to be screened in 
advance and a variety of books need to be available for student consumption. 
Conclusion 
The purpose of this study was to determine the presence of special populations in 
award winning trade books, how they are portrayed, and if there are any significant 
patterns in the presence of special populations over time. Results indicate a severe under­
representation of special populations and those who are present are often the bad guy or 
portrayed in line with negative stereotypes. 
In the future, books that are being provided for school age children need to 
include characters of all shapes, sizes, and abilities. Differences need to be embraces and 
celebrated. Students should have the opportunity to feel better about themselves and their 
differences after reading books; they should know they can do positive things. 
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Appendix A 
Trade Book List 
Author Title Year Year Award 
Published Won 
Anderson Fever 1793 2000 2003 
Clements & Selznick Frindle 1996 1999 
Cody Powerles s 2009 20 12 
Collins The Hunger Games 2008 20 11 
Hahn All the Lovely Bad One s  2008 20 10 
Hiaasen Hoot 2002 2005 
Horowitz Stormb re aker 200 1 2004 
Levine Ella En chan ted 1997 2000 
Lowry The Giver 1993 1996 
Lu Legend 20 1 1  20 15 
Palacio Wonder  20 12 20 14 
Paolini Eragon 2002 2006 
Park Mick Harte Was Here 1995 1998 
Riordan The L igh tning Thief 2005 2009 
Robinson The Best School Year Ever 1994 1997 
Rowling Harry Po tter and the So rce rer's Stone 1998 200 1 
Sachar Holes 1998 2002 
Sonnenblick Dmm s, girls, and dangerous pie 2005 2008 
Telgemeier Smile 20 10 20 13 
Weeks So B. It : A no vel 2004 2007 
Note . The books listed above are the winners of the Rebecca Caudill Young Readers' 
Book Award from 1996-20 16. The year the books were published as well as the year they 
won the award was noted. 
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Question 
General Book Information 
Appendix B 
Trade Book Analysis Tool 
Sub-question 
Title of book 
Author's name 
Date book published 
Date book won award 








Characters in Special Populations Name 
Label present 
• Specific Leaming Disability 
• Autism 
• Intellectual Disability 
• Deaf/Blind 
25 
• Developmental Delay (birth to age 
9 only) 
• Emotional Disability 
• Hearing Impairment 
• Deafness 
• Multiple Disabilities 
• Orthopedic Impairment 
• Other Health Impairment 
• Speech and/or Language 
Impairment 
• Traumatic Brain Injury 
• Visual Impairment 
• English Language Leamer 





Purpose of Special Population To set the character apart as different 
To disguise a character's evil side 
To be a key feature needed to drive the 
plot of the story 
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Appendix C 
Special Population Category Criteria 




Criteria for Category 
There is a diagnosis stated directly in the story that 
equates to one of the areas of identification 
There is a character who demonstrates the 
characteristics of an area of identification; however, 
the category is never stated outright 
There is no area of identification present; however, 
there are characteristics of a special population that 
does not fit in the criteria allotted 
26 
Problematic A special population is present; however, it is present 
in order to create conflict and does not really exist 
Omitted There is no special population present through the 
entirety of the book 
Note. The table above defines how each category of special population was analyzed. 
This Likert scale allowed for evaluation of recognition and representation of special 
populations. 
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AppendixD 
Special Population Analysis 
Author, Year Title Presentation Special Population 
Anderson, 2000 Feve r  1793 Omitted NA 
Clements & Frindle Omitted NA 
Selznick, 1996 
Cody, 2009 Powerle ss Omitted NA 
Collins, 2008 The Hunger Ga mes Omitted NA 
Hahn, 2008 A ll the Lo ve ly Bad Ones Omitted NA 
Hiaasen, 2002 Hoot Characteristics Emotional 
Disability 
Horowitz, 200 l Sto rmbreaker Omitted NA 
Levine, 1997 Ella Enchanted Explicit and ELL and Learning 
Characteristics Disability 
Lowry, 1993 The Give r  Symbolic Symbolic 
Lu, 20 1 1  Legend Omitted NA 
Palacio, 20 12 Won der  Omitted NA 
Paolini, 2003 Eragon Explicit ELL 
Park, 1995 Mick Harte Wa s Here Omitted NA 
Riordan, 2005 The Lightn ing Th ie f  Problematic Orthopedic 
Impairment 
Robinson, 1994 The Best Schoo l Yea r Omitted NA 
Eve r  
Rowling, 1998 Ha ny Potter an d the Symbolic and Symbolic and 
Sorce re r's Stone Problematic Speech 
Sachar, 1998 Ho les Omitted NA 
Sonnenblick, 2005 Dmms, girls, and Omitted NA 
dangerou s  pie 
Telgemeier, 20 10 Smile Omitted NA 
Weeks, 2004 So B. It: A no ve l  Explicit Intellectual 
Disability 
Note . The table above shows the presence of special populations in trade books using the 
following Likert scale: explicitly stated, characteristics of, symbolic representation, 
problematic representation, and special population omitted. Specific eligibilities have 
also been listed as they appear in each trade book; definitions of eligibilities can be found 
in Appendix E. 
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Appendix E 
Special Population Identification Criteria 







(birth to age 9 only) 
Emotional Disability 
Criteria for Eligibility 
The student is progressing at a significantly slower rate than 
expected 
The student is  only making adequate progress due to 
interventions that are being provi ded 
Delay in verbal communication, nonverbal communication, and 
social interaction 
Engagement in repetitive activities and stereotyped movements 
Resistance to environmental change in daily routines 
Unusual responses to sensory experiences 
A cognitive delay of 2 . 0  standard deviations or more below the 
mean 
Concurrent delays in at least two of the ten adaptive behavior 
skill areas 
• Communication 
• Home living 
• Community living 
• Health and safety 
• Leisure 
• Self-care 
• Social skills 
• Self-direction 
• Functional academics 
• Work 
Student has hearing or vision loss so s ignificant that 
communication and other problems arise in the classroom 
Delay in one or more of the following areas: 
• Physical development 
• Communication development 
• Cognitive development 
• Social/emotional development 
• Adaptive development 
Student exhibits one or more of the following characteristics :  
• Inability to develop or maintain satisfactory 
interpersonal relationships with peers 
• Inability to develop or maintain satisfactory 
interpersonal relationships with adults/school personnel . 
• Inappropriate types of behaviors or feelings under 







Other Health Impairment 
Speech and/or Language 
Impairment 
Traumatic Brain Injury 
Visual Impairment 
• General or pervasive mood of anxiety, unhappiness, 
and/or depression. 
• A tendency to develop physical symptoms or fears 
associated with personal or school problems. 
The behaviors checked above have been exhibited: 
• Adversely affecting educational performance. 
• To a marked degree (i .e .  severity/intensity). 
• Over an extended period of time (i .e .  duration) . 
• After interventions have been attempted and 
documented. 
Student demonstrates a 
• Hearing loss in both ears 
• Hearing loss in left ear 
• Hearing loss in right ear 
• Fluctuating hearing loss 
Hearing impairment so severe that the child i s  impaired in 
processing linguistic information through hearing 
The student demonstrates concomitant impairments, the 
combination which causes such severe education that the 
problems cannot be accommodated in special education 
programs solely 
Impairments caused by a congenital anomaly (e.g. clubfoot, 
absence of some member, etc . )  
Impairments caused by disease (e .g .  poliomyelitis,  bone 
tuberculosis, etc . )  
29 
Impairments from other causes (e .g.  cerebral palsy, amputations, 
fractures or bums that cause contractures). 
The student has limited strength, vital ity or alertness due to 
chronic or acute health problems such as a heart condition, 
tuberculosis ,  attention-deficit/hyperactivity disorder (ADHD), 
rheumatic fever, nephritis,  asthma, sickle cell anemia, 
hemophil ia, epilepsy, lead poisoning, leukemia, diabetes, or 
Tourette ' s  Syndrome. 





The student meets both of the following criteria: 
• An acquired injury to the brain caused by an external 
force, resulting in total or partial functional disability 
• Impairments in one or more of the areas of language, 
memory, attention, reasoning, abstract thinking, 
judgment, problem-solving, sensory, perceptual and 
motor abilities, psychosocial behavior, physical 
functions, information processing, and speech. 
The student demonstrates a: 
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• Light perception or less in the better eye. 
• Visual acuity of 20/200 or less in the better eye . 
• Visual acuity of 20/70 or less in the better eye. 
• Visual field loss. 
• Changing or degenerating visual conditions. 
English Language Learner Second language is explicitly present or noted in some manner 
Note. The eligibilities showed above depict the thirteen eligibilities possible to qualify a 
student for an IEP in the state of Illinois (Special Education Services, n.d.). ELL was 
added as a 1 4th special population. 
"-·•' " __ ______________________ _ 
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Purpose of Portrayal of Special Populations 
Author, Year Title Special Population Purpose of Special 
Present Po2ulation Presence 
Hiaasen, 2002 Hoot Emotional Disability Drive plot 
Levine, 1 997 Ella Ench anted ELL Mark as different 
Learning Disability Disguise 
Lowry, 1 993 The Giver  Symbolic Drive plot 
Paolini, 2003 Eragon ELL Mark as different 
Riordan, 200 5 The L igh tn ing Thie f  Orthopedic Impairment Disguise 
Rowling, 1 998 Harry Pot ter  and Symbolic Mark as different 
t he So rcerer's Stone Speech Disguise 
Weeks, 2004 So B. It: A no vel Intellectual Disability Drive 2lot 
Note. The table above contains the books that portrayed a special population as well as 
the reason the special population was present. The reasons for their presence fell into 
three main categories : to drive the plot of the story, to mark a character as different from 
the norm, and to disguise a character's true intentions or characteristics. 
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Appendix G 
Special Populations by Year Award Won 
Author Title Year Special 
Award Population 
Won Eresent? 
Lowry The Giver 1 996 Yes 
Robinson The Best School Year Ever 1 997 No 
Park Mick Ha rte Wa s Here 1 998 No 
Clements & Selznick Frindle 1 999 No 
Levine Ella Enchanted 2000 Yes 
Rowling Harry Potter and t he Sorcerer's Stone 200 1 Yes 
Sachar Ho les 2002 No 
Anderson Fever 1 793 2003 No 
Horowitz Storm bre aker 2004 No 
Hiaasen Hoot 2005 Yes 
Paolini Eragon 2006 Yes 
Weeks So B. It: A novel 2007 Yes 
Sonnenblick Dru ms, girls, and dangerou s pie 2008 No 
Riordan The Lightning Thie f 2009 Yes 
Hahn All the Lovely Bad Ones 20 1 0  No 
Collins The Hunger Game s  20 1 1 No 
Cody Powerles s 20 1 2  No 
Telgemeier Smile 20 1 3  No 
Palacio Wonder 20 1 4  No 
Lu Legend 20 1 5  No 
Note. The table above shows the data sample organized chronologically by year award 
won; it depicts the presence of special populations over time. 
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Appendix H 
Special Populations by Year Book Published 
Author Title Year Special 
Book Population 
Published present? 
Lowry The Giver 1 993 Yes 
Robinson The Best School Year Ever 1 994 No 
Park Mick Harte Was Here 1 995 No 
Clements & Selznick Frindle 1 996 No 
Levine Ella Enchanted 1 997 Yes 
Rowling Harry Potter and the Sorcerer 's Stone 1 998 Yes 
Sachar Holes 1 998 No 
Anderson Fever 1 793 2000 No 
Horowitz Storm breaker 200 1 No 
Hiaasen Hoot 2002 Yes 
Paolini Eragon 2002 Yes 
Weeks So B. It: A novel 2004 Yes 
Riordan The Lightning Thief 2005 Yes 
Sonnenblick Dn1ms, girls, and dangerous pie 2005 No 
Collins The Hunger Games 2008 No 
Hahn All the Lovely Bad Ones 2008 No 
Cody Powerless 2009 No 
Telgemeier Smile 20 1 0  No 
Lu Legend 20 1 1 No 
Palacio Wonder 20 1 2  No 
Note. The table above shows the data sample organized chronologically by year 
published; it depicts the presence of special populations over time. 
